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     Local Authority Banding Support Guidance

     for Pupils/Learners with SEND

Introduction

School* funding arrangements for pupils/learners with SEND changed in April 2013 and a place-plus approach to the way support for pupils and students with high needs were funded was introduced. 
High needs pupils/learners are defined as those requiring over £10,000 per year to meet their special educational needs and/or disabilities. This additional funding is generally referred to as pupil top-up funding. Pupil top up funding must be a sum or sums per pupil and the funding must follow pupils/learners when they move during the year.
[*Throughout this document, the term ‘school’ is used to cover mainstream schools, academies, special schools and post 16 provision].
Under a place-plus approach high needs funding comprises three elements:

Element 1: Funding per pupil at a school – each school will receive an amount to fund a place at the school. 
Element 2: Additional learning support funding – each school will be expected to provide support to meet the additional requirements of a child/young person who would benefit from this. 
Element 3: Top up funding from the commissioner to meet the assessed needs of individual pupils/learners, based on this banding guidance. 
 Figure 1. Equivalence of funding for all high needs provision under a place plus approach

	
	Mainstream Setting
	Special School/Resource Provision in Mainstream Setting

	Element 1 
Universal
	Basic entitlement – per pupil/learner of £4K within school delegated budget.
	Place funding of £10K through delegated budget.

	Element 2 
Low cost, high incidence
	Additional funding through the schools delegated notional SEN budget – schools are expected to provide support up to the equivalent of £6K per pupil/learner.
	

	Element 3 
High cost, low incidence 

Top up funding
	Further funding required above the £6K of Element 2 to meet the assessed needs of the pupil/learner as set out in their EHC Plan or statement of SEN.

Budget centrally managed and delegated to school based on individual pupil/learner need (ISPSB).
	Further funding required above the place element of £10K to meet the assessed needs of the pupil/learner as set out in their EHC Plan or statement of SEN.

Budget centrally managed and delegated to school based on individual pupil/learner need.


	To ensure transparency and consistency across all providers the Local Authority (LA) has developed a banding matrix which describes the arrangements that might be required by a pupil/learner in order to address their identified special educational needs. In this context the term arrangements refers to the particular support or intervention programmes required by an individual pupil/learner. 
The banding matrix provides a set of descriptors across the four areas of SEND identified in the revised Code of Practice (2015), which outline the support arrangements a pupil/learner might require in order to have their identified special educational needs and/or disabilities addressed. 
Areas of need and banding levels
The areas of need as set out in the SEND reforms of 2014 and the revised Code of Practice (2015) are:

· Communication and interaction
· Cognition and learning
· Social, emotional and mental health needs

· Sensory and/or physical needs.
(Please see Appendix 1 for more information on areas of need).
Hull City Council has taken the decision to review the names of the banding levels of Element 3 funding (top up) to better reflect levels of need and to reflect the changes brought about by the 2014 SEND reforms. 

There are 4 bands that will attract top up funding from the Local Authority:

· Intensive Plus (previously Band 1A – it is anticipated that this will be an open ended band)

· Intensive (previously Band 1)

· Severe (previously Band 2)

· High (previously Band 3)

Below these are medium and low need (previously Bands 4 and 5) – it is expected that pupils’/learners’ needs at these levels will be met by SEN Support within schools and settings (through Element 2 funding). 

SEN support should arise from a four part cycle, known as the graduated response, through which earlier assessment decisions and actions are revisited, refined and revised, leading to a growing understanding of the pupil’s/learner’s needs and of what supports the pupil/learner in making good progress and securing good outcomes. The four stages of the cycle are:

• Assess

• Plan

• Do

• Review.

(Please see Appendix 2 for more information on SEN Support).
Pupils/learners who require top up funding will be those with the most severe, complex and long term needs whose support arrangements exceed that which can be provided from within the delegated funding of £10k. 

· Pupils/learners will be allocated to one band only. This will be the band which best describes the support arrangements identified in the pupil’s/learner’s EHCP or subsequent annual review papers.
· Schools are generally not expected to have pupils/learners who require arrangements spanning two different bandings. The LA does however recognise that on occasion pupils/learners can present with challenges requiring temporary exceptional additional arrangements to be made. Funding arrangements for these pupils/learners will be considered by the SEND Moderating panel or the Lead Officer for SEND. 

· These banding arrangements apply only to school based funding; resources and provision identified from other providers, such as health or social care, will be determined in line with the resource allocation systems established by those services.


	

	
	
	

	 This document sets out the banding levels by area of need:
· Communication and interaction – Autism; Speech, Language and Communication Needs (SLCN)

· Cognition and learning – Moderate Learning Difficulty (MLD); Severe Learning Difficulty (SLD); Specific Learning Difficulty (SpLD); Profound and Multiple Learning Difficulties (PMLD)
· Social, emotional and mental health needs

· Sensory and/or physical needs – Visual Impairment (VI); Hearing Impairment (HI); Physical Need (PN)

	


The LA recognises that there will be instances where pupils/learners may have needs in more than one area, which means they can have more complex needs as a result. Each case will be considered on an individual basis by the SEND Moderating panel or the Lead Officer for SEND.

Communication and Interaction
	Level
	Descriptors 
	Curriculum needs

	SEN Support

(Low – Medium)

Delegated funding
	Moderate specific language delay or moderate to severe speech disorder.  Child/young person within or above average intellectual ability range (who is expected to make good progress).
Child/young person who has difficulty with social times; with social/emotional/organisational skills; with changes in routines and settings; with developing communication and language skills in noisy environments; with understanding and using language; with the social use of language; with understanding social interactions and friendships.
	· Continued planning through the Assess-Plan-Do-Review process with analysis of needs and interventions monitored and evaluated for their impact on progress. Assessment of learning needs has led to targeted input; small group work as relevant; adaptations to the curriculum, resources as required based on realistically set outcomes.
· Programmes of work to develop language/communication skills, delivered on a regular and frequent basis. 
· Suitably differentiated curriculum to allow for the specific language/ communication delay. 
· Programmes to assist in the acquisition of augmentative sign/systems if required.

	Top up funding

	High 
	Severe expressive and/or receptive language difficulties which are specific in nature;
and
child/young person of broadly average ability.
Child/young person may display social, emotional and behavioural problems as a result of a communication disorder. 

Child/young person has difficulties following instructions, classroom routines and in maintaining attention on task without a high level of adult support and structure; has issues with rigidity of thought and finds it difficult to change routines.
	· Programmes of work designed to develop communication/language skills which need daily implementation. 
· Focused support to develop social and emotional skills together with behavioural management programmes designed to address frustration and build positive patterns of behaviour. 
· Programmes of work to develop social interaction. 

	Severe
	Very severe expressive and/or receptive language difficulties of a specific nature, which are significantly impacting on progress and social, emotional and behavioural development. Child/young person of broadly average ability;
or
child/young person with a very severe communication disorder, which is significantly impacting on progress and social, emotional and behavioural development;
or
child/young person’s ability to receive communication is severely limited due to a language disorder or a profound difficulty in interpersonal interaction.
Child/young person may have emerging mental health difficulties and/or experience a high level of anxiety in most school situations.
	· Intensive programmes to develop understanding of language, expressive language, speech intelligibility and/or social communication skills.
· Intensive programmes to help the child/young person develop alternative or augmentative means of communication to a level commensurate with level of ability.
· Differentiated programmes of study to facilitate interaction with the curriculum either by oral, signing, symbol or written systems.
· Programmes of support to enable the child/young person to become competent users of communication aids / technology.



	Intensive
	Profound speech, language and communication needs as a result of which a child at school entry age is only likely to function below the 12 month level in relation to these skills;
and
child/young person uses primitive gestures, a few signs/symbols and/or has almost no spoken language;
and
child/young person is unable to form words or make adequate use of augmentative systems of communication;
and
child/young person has severe limitations in the expression of intentional communication;
or

child/young person has significant physical difficulties, with less cognitive impairment, which require voice output communication aids. 
The child/young person may have an accumulation of layered needs, which could include mental health, relationships, behavioural, physical, medical, sensory, communication & cognitive needs. 
	· Child/young person needs very early (infant) developmental programmes in relation to language/communication.
· Child/young person requires intensive training to acquire the limited use of means of alternative communication systems (e.g. signs/symbols systems).
· Child/young person requires intensive programmes to develop pre-lingual articulatory skills (i.e. formation of sounds in words).

· Child/young person needs programmes of work which recognises their high level of dependency in relation to language and communication.
· Intensive programmes of support to enable the child/young person to become competent users of communication aids / technology.



	Intensive

Plus
	Exceptional needs, over and above those for Intensive, dealt with on a case by case basis. 
	


Cognition and Learning

	Level
	Descriptor
	Curriculum needs

	SEN Support

(Low – Medium)

Delegated funding
	Child/young person with moderate learning difficulties.
Child/young person with severe learning difficulties who is making expected ability based progress.
	· Continued planning through the Assess-Plan-Do-Review process with analysis of needs and interventions monitored and evaluated for their impact. Assessment of learning needs has led to targeted input; small group work as relevant; adaptations to the curriculum, resources as required based on realistically set outcomes.



	Top up funding

	High 
	Child/young person with severe learning difficulties, not making expected progress despite access to an adapted curriculum.
Child/young person may also have language and/or social, emotional and behavioural needs.
	· A curriculum which is appropriately differentiated and modified to take account of the child/young person’s learning and other difficulties. 
· Need for lengthy, structured and rigorously implemented positive behaviour management programmes designed to develop acceptable patterns of behaviour and reduce incidents of undesirable behaviour. 
· Will require programmes to assist language development and/or other systems of communication.

	Severe
	Child/young person with severe learning difficulties, with additional needs which may include autism, or severe specific speech and language delay, or sensory impairment.

	· Need for a developmental/functional curriculum which in some cases recognises the capacity for self-regulation. 

· Need for an alternative/augmentative communication system which goes beyond the rudimentary.

	Intensive
	Child/young person with profound and multiple learning difficulties, with additional needs which may include sensory or physical difficulties or severe challenging behaviours.
Child/young person may be able to, with intensive support, develop independent functional communication skills. 


	· Need for a long-term developmental/functional curriculum which recognises the high level of dependency of the child/young person.
· Need for intensive communication therapy including an introduction to a rudimentary augmentative system.
· Need for lengthy, structured and rigorously implemented positive behaviour management programmes designed to develop acceptable patterns of behaviour and reduce incidents of undesirable behaviour. 

	Intensive

Plus
	Exceptional needs, over and above those for Intensive, dealt with on a case by case basis.
	As above.


Social, Emotional and Mental Health

	Level
	Descriptor
	Curriculum needs

	SEN Support

(Low – Medium)

Delegated funding
	Child/young person experiences low / medium level persistent difficulties with: 

following adult direction e.g. regular incidences of non-compliance/ uncooperative behaviour; 
self-regulating e.g. emotional outbursts, hyperactive, impulsivity, mood swings, feeling anxious/worried; 
showing appropriate learning behaviour e.g. sustaining attention and concentration, motivation to engage with work-related tasks ;
low self-esteem; 
responding to social situations, leading to social isolation from peers e.g. may be fearful or anxious in one or more situation; 
reliance on adults for reassurance.
Or

Child/young person experiences frequent and persistent difficulties with: 

incidences of non-compliant and uncooperative behaviour e.g. refusal to work, disrupting the learning of others; 
self-regulating e.g. frequent emotional or aggressive outbursts, sexualised language, anxiety, mood swings, unpredictable behaviour, which affect relationships; significant self-esteem issues affecting relationships and behaviour patterns (‘acting in’ or ‘acting out’);
behaviour causing a barrier to learning e.g. disengaging, may destroy own / others’ work, use work avoidance strategies, concentration very limited; 
socialising with peers and adults e.g. lack of empathy, victim or perpetrator of bullying; 
low mood or refusing to communicate for periods of time; risk of isolation or becoming socially vulnerable.
These behaviours may reflect underlying mental health difficulties such as anxiety or depression, self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained. Other children/young people may have disorders such as attention deficit disorder, attention deficit hyperactive disorder or attachment disorder.  
	· Continued planning through the Assess-Plan-Do-Review process with analysis of needs and interventions monitored and evaluated for their impact. Assessment of learning needs has led to targeted input; small group work as relevant; adaptations to the curriculum, resources as required based on realistically set outcomes.
· Access to small group support, with a focus on feeling safe and secure and the aim of developing emotional regulation. 
· Need for teaching of problem solving skills. 

· Provision of planned opportunities to learn and practice social and emotional skills during structured activities. 
· A personalised timetable, including alternative curriculum arrangements where appropriate. 
· Use of playground buddies, peer mediators, peer mentors.
· Access to quiet areas in school.
· Where relevant, pupil premium and disadvantage funding are used to put in individual support. 


	Top up funding

	High 
	Child/young person’s behaviour is disruptive to the learning of others and is challenging to staff. The CYP experiences significant frequent and persistent difficulties with: 

daily incidences of non-compliant and uncooperative behaviour which are long-lasting and frequent e.g. refusals to work, defiance, leaving classroom/school site on a regular basis;
self-regulating e.g. intense emotional, aggressive or unpredictable outbursts, sexualised behaviour, high levels of anxiety, hyper-vigilance, mood swings, difficulties with social relationships;
behaviour causing significant barrier to learning e.g. disengaging, destroying own / others’ work, work avoidance strategies, concentration very limited;
significant immaturity in social development, lack of empathy, lack of friendship skills, difficulties with social communication and interaction, victim or perpetrator of bullying;
at risk of exclusion, isolation or becoming socially vulnerable; 

increasing concerns around mental health e.g. self-harm, irrational fears, risk-taking.

Child/young person’s behaviour is worrying, unpredictable and/or severely disrupting the learning of self and others. 
	· A curriculum focusing on learning and social/emotional outcomes. 
· Need for regular and frequent teaching of social, emotional and behavioural skills.

· A personalised timetable, including alternative curriculum arrangements.
· Need for lengthy, structured and rigorously implemented positive behaviour management programmes designed to develop acceptable patterns of behaviour and reduce incidents of undesirable behaviour. 
· Access to a named key person with whom the child/young person can check in with during the school day. 
· Need for individualised support to implement recommendations from relevant professionals.

· Where child/young person is working below age-related expectations, will require literacy and numeracy programmes to address gaps in learning associated with SEMH needs. 


	Severe
	In addition to the difficulties above, child/young person experiences significant complex, frequent and persistent needs with an accumulation of layered needs, which could include mental health, relationships, learning, communication and sensory difficulties. 
Child/young person’s behaviours may pose a very serious risk to the safety and education of self or others. 

Child/young person may show extreme emotional distress and present as withdrawn and isolated, or highly acting out. 
	· Need for a multi agency approach, e.g. Social Care, CAMHS etc.

· Input from specialist support/provision and individualised support to implement recommendations. 
· Involvement from voluntary sector to address needs re. substance misuse, self-harm, sexual exploitation.
· Additional individual support in line with risk assessments. 

· Need for daily individual and small group teaching of social skills and a personalised PSHE programme. 
· Need for alternative curriculum arrangements and pathway to re-engage with education where relevant. 
· A highly differentiated curriculum.
· Parenting programmes where appropriate. 

	Intensive
	Child/young person experiences complex, frequent and persistent SEMH needs. Behaviour is unpredictable and dangerous, with intense episodes of emotional and/or challenging behaviour, severely disrupting the learning of self and others. 

SEMH needs may be compounded by co-existing difficulties. The child/young person is extremely vulnerable and there are safeguarding issues to consider due to acute levels of mental health concerns and increased risk-taking behaviours. 

Child/young person is at risk of exclusion. A multi-agency approach, including educational and non–educational professionals, is essential.

These difficulties may be compounded by co-existing, secondary needs. 
	· Need for an intensive multi agency approach, including ongoing CAMHS involvement. This may include Tier 4 provision. 
· Input from specialist support/provision and individualised support to implement recommendations. 
· Need for lengthy, highly structured and rigorously implemented positive behaviour management programmes designed to develop acceptable patterns of behaviour and reduce incidents of undesirable behaviour. 
· Specialist teaching focusing on both learning and social-emotional outcomes throughout the school day. 

· Will require additional levels of adult support, and if there are extended periods of absence from school an individualised and supported programme aimed at transition back into school. 

	Intensive plus
	Exceptional needs, over and above those for Intensive, dealt with on a case by case basis.
	


Sensory and/or Physical

	Level
	Descriptor
	Curriculum needs 

	SEN Support

(Low – Medium)

Delegated funding

	Visual:

Recognised visual condition leading to mild to moderate loss of visual acuity.


	· Pupil/learner will normally use standard learning resources which are magnified through simple photocopied enlargements or via the use of basic low vision aids.

· Will require a minimum level of specialist training in mobility and/or orientation.
· Will require some access to visual perception training programmes at a minimum level.

· Will follow full curriculum although access may need to be differentiated at a minimal level.
· May require a low level of support from a qualified teacher of the visually impaired in order to ensure appropriate visual differentiation in relation to access to the curriculum.

· Additionally may require a low level of support from a teaching assistant in a number of specific curriculum areas.
· May require advice and monitoring from a Qualified Teacher of the Visually Impaired (QTVI).

	
	Hearing:

Mild to moderate hearing loss.


	· Programmes of work differentiated to enable access to curriculum.

· Programmes to develop speech and language skills commensurate with level of ability.

· Occasional support/oversight from a teacher of the hearing impaired.
· Programmes of work differentiated to enable access to curriculum.

· Programmes to develop speech and language skills commensurate with level of ability.
· May require advice and monitoring from a Teacher of the Deaf (TOD).
· May require a low level of support from a teaching assistant in relation to curriculum access and language development.

	
	Physical: 

Mild to moderate physical difficulties.

	· Modified programmes e.g. PE.
· Not necessarily needing input for learning programmes.

· Assistance with manipulating equipment in specific subjects e.g. Science, Technology and Maths.

· Oversight for PE.

· Input with fine motor skills.
· May require advice and monitoring from a specialist teacher.

	Top up funding

	High 
	Visual:
Severe visual loss which may lead to a delay in the acquisition of appropriate social and physical skills and emotional development;
and
difficulties in a number of areas of independent learning.


	· Pupil/learner will use modified methods of learning and will require a moderate level of suitably adapted learning resources.

· Will require a moderate level of specialist training in some aspects of mobility and other related independence skills.

· Will require some specialist intervention in specific areas (e.g. visual perception training) to consolidate independent learning skills.

· Will follow a modified curriculum with exemption from some specific attainment targets being possible but unlikely.
· Will require regular monitoring and support from a QTVI. 

	
	Hearing:

Severe hearing loss;
or
a recent cochlear implant: child/young person may not be able to adapt to new hearing without help.
	· Specific, specialist programmes to develop speech and language skills.

· Modification of curriculum by content, mode of delivery and outcome.
· Will require regular monitoring and support from a TOD.

	
	Physical:

A child/young person who has had a high level of adult dependency and as their competence increases, becomes less dependent on adult support. This could include medical conditions;
or
the intermediate stage of degenerative conditions.
	· Not necessarily needing input for learning programmes.

· Assistance with manipulating equipment in specific subjects e.g. Science, Technology and Maths.

· Oversight for PE.
· Input with fine motor skills.
· Will require regular monitoring and advice from a specialist teacher.
· Support for personal hygiene routines.

· Oversight of staff for onsite mobility.
· Access to specialist equipment, including high tec Augmentative and Alternative Communication (AAC) where appropriate.

	Severe
	Visual:

Severe to profound visual loss leading to delayed maturation in communication, social and physical skills and emotional development;
and
learning progress is delayed due to severe visual difficulties;
and
child/young person is likely to present difficulties in a number of areas of independent learning.
	· Pupil/learner will use highly modified sighted methods of learning and will require a high level of suitably adapted and enlarged learning resources.

· Will require additional 1:1 support for mobility, safety and curriculum access. 

· Will require a high level of specialist training in mobility and other related independence skills, and to enhance the acquisition of independent learning skills.
· Will require regular monitoring advice and support from a QTVI.
· Will require a high level of training in visual perception skills.

· Will follow a modified curriculum but may require exemption from some specific attainment targets.

	
	Hearing:

Severe to profound hearing loss;
and
severe language communication difficulties or delayed language development requiring a structured oral/aural approach.

Cognitive development may be affected due to language difficulties.
	· Dedicated programmes to develop speech/language skills commensurate with level of ability. 
· Will require additional 1:1 support for access to and participation in the curriculum and wider school life. 
· Differentiated/modified programmes of study to facilitate access to curriculum.
· Will require regular monitoring advice and support from a TOD.


	
	Physical:

A child/young person needing a high level of support for issues of on-site mobility and to develop independent skills;
or
certain medical conditions requiring high levels of dependency.
	· Need for a developmental, sensory, functional curriculum which recognises the very high level of dependency of the pupil/learner.

· Requires intensive communication therapy/augmentative communication systems.

· Pupil/learners need constant intensive adult support to access learning activities within the classroom. 
· Will require additional 1:1 support for on-site mobility, personal hygiene, safety and curriculum access. 
· Will require regular monitoring and advice from a specialist teacher or physiotherapist/occupational therapist.
· Pupils/learners need specialist equipment (e.g. software, hardware) in order to achieve curriculum access within the setting.

	Intensive


	Visual:

Child/young person with profound visual loss;

and
overall learning skills significantly delayed with profound visual loss.
Likely to present a very low level of development in independent learning.

	·     Will require curriculum resources adapted for child/young person using tactile methods of learning (Braille, moon etc.).
·     Will require regular advice, monitoring and support from a QTVI.

·     Will require intensive support and specialist training to acquire mobility and other related independence skills.

·     Will require intensive specialist programmes of work which maximise opportunities for the acquisition of independent learning skills.

· Will follow a modified curriculum but will require exemption from specific attainment targets, e.g. handwriting in the case of a tactile learner.

	
	Hearing:

Severe/profound hearing loss;

and

severe language and communication difficulties requiring an augmentative system of communication.


	· A curriculum modified for child/young person using a Total Communication approach.
· Use of alternative methods of communication e.g. Makaton, British Sign Language & Sign Supported English.

· Child/young person requires intensive training to acquire alternative communication systems.

· Child/young person requires intensive programmes to develop communication skills.
·     Child/young person needs programmes of work which recognise his/her high level of dependency in relation to language/ communication.
·     Will require advice, monitoring and support from a TOD.

	
	Physical:

A child/young person with severe difficulties in the area of fine and gross motor skills, mobility and functional independence with associated sensory impairment or communication difficulties; 

or
the later stages of degenerative conditions requiring significant help in the areas of functional independence and mobility, assistance with access to the curriculum and medical management; 

or
Severe  accident resulting in severe difficulties as specified above (especially during the early stages of returning to school).
	· Adapted equipment as necessary to access the curriculum.

· Adult support to set up equipment and establish working routines.
· Additional 1:1 support for on-site mobility, personal hygiene, safety and curriculum access.
· Alternative recording strategies including access to IT equipment/ amanuensis as necessary.

· Programmes to develop fine and gross motor skills.

· Modified PE programmes.
· Will require advice and monitoring from a specialist teacher.

	Intensive

Plus


	Physical:

Profound and multiple learning difficulty/severe physical difficulties impacting on fine and gross motor skills, mobility and functional independence;

and
very restricted level of cognitive functioning, or level of physical disability is a very significant barrier to learning and curriculum access;

and
severe language impairment and significant language difficulties;

or
associated challenging behaviours/habit disorders.

	· Need for a developmental, sensory, functional curriculum which recognises the very high level of dependency of the pupil.

· Requires intensive communication therapy/augmentative communication systems.

· Pupils need constant intensive adult support to access learning activities within the classroom.

· Pupils need specialist equipment (e.g. software, hardware) in order to achieve curriculum access within the special school environment.

· Needs highly structured and rigorously applied behaviour management focused on significant challenging behaviours e.g. persistent self-harm.


Appendix 1: Definitions of Areas of Special Educational Need

As defined in the Special Educational Needs Code of Practice

Broad areas of need 
Communication and interaction 
6.28 Children and young people with speech, language and communication needs (SLCN) have difficulty in communicating with others. This may be because they have difficulty saying what they want to, understanding what is being said to them or they do not understand or use social rules of communication. The profile for every child with SLCN is different and their needs may change over time. They may have difficulty with one, some or all of the different aspects of speech, language or social communication at different times of their lives. 
6.29 Children and young people with ASD, including Asperger’s Syndrome and Autism, are likely to have particular difficulties with social interaction. They may also experience difficulties with language, communication and imagination, which can impact on how they relate to others. 

Cognition and learning 
6.30 Support for learning difficulties may be required when children and young people learn at a slower pace than their peers, even with appropriate differentiation. Learning difficulties cover a wide range of needs, including moderate learning difficulties (MLD), severe learning difficulties (SLD), where children are likely to need support in all areas of the curriculum and associated difficulties with mobility and communication, through to profound and multiple learning difficulties (PMLD), where children are likely to have severe and complex learning difficulties as well as a physical disability or sensory impairment. 

6.31 Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This encompasses a range of conditions such as dyslexia, dyscalculia and dyspraxia. 

Social, emotional and mental health difficulties  
6.32 Children and young people may experience a wide range of social and emotional difficulties which manifest themselves in many ways. These may include becoming withdrawn or isolated, as well as displaying challenging, disruptive or disturbing behaviour. These behaviours may reflect underlying mental health difficulties such as anxiety or depression, self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained. Other children and young people may have disorders such as attention deficit disorder, attention deficit hyperactive disorder or attachment disorder.

6.33 Schools and colleges should have clear processes to support children and young people, including how they will manage the effect of any disruptive behaviour so it does not adversely affect other pupils. 

Sensory and/or physical needs 
6.34 Some children and young people require special educational provision because they have a disability which prevents or hinders them from making use of the educational facilities generally provided. These difficulties can be age related and may fluctuate over time. Many children and young people with vision impairment (VI), hearing impairment (HI) or a multi-sensory impairment (MSI) will require specialist support and/or equipment to access their learning, or habilitation support. Children and young people with an MSI have a combination of vision and hearing difficulties. 

6.35 Some children and young people with a physical disability (PD) require additional ongoing support and equipment to access all the opportunities available to their peers. 

Appendix 2: SEN Support

The purpose of SEN support is to help children with SEN to achieve the outcomes or learning objectives set for

them by the school. Schools should involve parents in this process. Schools should talk to parents regularly to set clear outcomes and review progress towards them, discuss the activities and support that will help achieve them, and identify the responsibilities of the parent, the pupil and the school. Schools should meet parents at least three times each year. 

When a child/young person is identified has having SEN, the school should use a graduated approach based on four steps. These are:

Assess

Plan

Do

Review 

Assess

Teaching staff should work with the Special Educational Needs Coordinator to assess the child’s needs, so that they give the right support. They should involve parents in this and, where possible, seek the child’s views. This initial assessment should be reviewed regularly to ensure that support is matched to need. Where there is little or no improvement in the child’s progress, more specialist assessment may be called for from specialist teachers or from health, social services or other agencies.
Plan
Where it is decided to provide SEN support, the teacher and the SENCO should agree, in consultation with the parent, the outcomes they are seeking, the interventions and support to be put in place, the expected impact on progress, development or behaviour, and a clear date for review. Plans should take into account the views of the child. The support and intervention provided should be selected to meet the outcomes identified for the child, based on reliable evidence of effectiveness, and provided by staff with relevant skills and knowledge. Any related staff development needs should be identified and addressed.
Do

The teacher, with support from the SENCO, should oversee the implementation of the interventions or programmes agreed as part of SEN support. The SENCO should support in assessing the child’s response to the action taken, in problem solving and advising on the effective implementation of support.
Review

The effectiveness of the support and its impact on the child’s progress should be reviewed in line with the agreed date. The impact and quality of the support should be evaluated by the teacher and the SENCO, working with the child’s parents and taking into account the child’s views. They should agree any changes to the outcomes and support in light of the child’s progress and development. Parents should have clear information about the impact of the support provided and be involved in planning next steps.

This cycle of action should be revisited in increasing detail and with increasing frequency, to identify the best way of securing good progress. At each stage parents should be engaged, contributing their insights to assessment and planning. Intended outcomes should be shared with parents and reviewed with them, along with action taken by the school, at agreed times.
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